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to Indigenous Elders past, present and emerging.

ISSUE 12
CONTENTS
Dr Ali's EfS Musings
School Feature
Events Calendar
Teacher Feature
Student Feature
Parent Feature

02
03
05
06
09
12

Photo courtesy of Green School New Zealand

Issue 12 | September 2020

reimagining education

1

What can you tell us about the importance of Indigenous environmental education, how is
it different, and what can it bring to environmental education?
This is a great question, and one that requires more than
a superficial answer. From my experience working with
Elders and Knowledge keepers in Saskatchewan, Canada,
I have come to understand how we teach and the places
in which we teach, are all inextricably linked to what we
teach. The main Environmental Education (EE)
approaches offered in Australia are founded upon
Western cultural assumptions and pedagogies. As they
come from the same underlying agendas, EE aligns with,
and can be infused into formal school curricula or
after/outside of school education in Australia.

Nerida Blair (2017) explains Country to include animals,
rocks, winds, tides, emotions, spirits, songs and humans,
all of whom have languages, interconnecting knowledges
and laws which bind them together. Far from being a
passive backdrop for the human experience, all aspects of
Country are active participants and able to communicate.
Snively (2016) believes that for Indigenous communities,
the reason for gaining an understanding of natural
processes is not to control or manage nature (as Western
culture does), but to establish a deeper working
relationship that maintains harmony and balance.

Indigenous perspectives represent a system of knowledge
that is different from, but not inferior to, Western
perspectives. Local Indigenous perspectives are unique to
that local culture and vary greatly from community to
community and are continually evolving. If teachers
would like to include Indigenous perspectives in their
pedagogies, I recommend working with their local
Indigenous communities and to understand their
perspectives within the context of that culture, and its
role and connections to Country and language. This
implies not detaching the knowledge from its culture, as
any detachment undermines the knowledge itself.
Authentically embedding Indigenous perspectives into
school curricula requires honouring that local Indigenous
communities hold the interests and rights of that
knowledge, and what they allow to be shared. As
educators, we must be vigilant against privileging and
selecting some Indigenous perspectives whilst discarding
others. As such, educators must work closely with their
local communities to ensure they co-develop learning
programs. By working with local communities, a more
accurate presentation of Indigenous cultures can be
shown to all students.

Indigenous peoples understand, interact with, and deeply
recognise how spiritual, biological, cultural, and linguistic
manifestations of Country are interrelated and have coevolved together to form complex, adaptive socioecological systems. In other words, in order to survive for
thousands of years, Indigenous peoples have engaged in
holistic,
analytical
observations
of
the
natural
environment, built awareness of natural patterns and
relationships, and deeply integrated this knowledge of the
local ecology into their cultural processes, languages, and
stories. The knowledge, stories, language, and beliefs of
these communities reflect the biodiversity of that specific
location. Preserving the rich, holistic knowledge of local
ecosystems will only be effectively retained if cultural
diversity through perspectives, language, and story is
conserved.

In my opinion, authentically embedding Indigenous
perspectives into school curricula requires us to
deliberately shift our focus from what we teach, to the
where and the how. How we engage with Indigenous
communities and come to understand their perspectives
are more important than what we teach: in this way, the
process becomes, and is, the message.
Part of this process is understanding what learning from,
on, and with Country means. The term Country (with a
capital C) represents more than a connection to the land:
“Country is a word for all the values, places, resources, stories
and cultural obligations associated with that area and its
features. It describes the entirety of our ancestral domains”
(Reconciliation Australia factsheet).
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So...why are Indigenous perspectives important for EE? If
environmental educators are intentional about preparing
students to participate in, and to lead the shift toward an
ecologically sustainable future, then we will need to
cultivate the capacity to learn from Indigenous peoples,
and in doing so, also advance the evolution of traditional
Western educational content and practice.
As educators, we need to understand that it is no longer
good enough to perform an Acknowledgment of Country
or fly the Aboriginal flag during NAIDOC week and
believe this is inclusive of Aboriginal or Torres Strait
Islander peoples. As teachers, we have the responsibility
of developing our capabilities to engage with, and learn
from, our local Indigenous communities because no
matter where you teach in Australia, you are on
Traditional lands.
References: Blair, N (2017). Australian Association for Research in Education (AARE)
keynote speech.
Snively, G. (2016). Representations of Indigenous Science in Textbooks, Curriculum
Resources, and Government Documents. In Snively, Gloria, & Williams, Wanosts'a7
Lorna. (2016). Knowing Home: Braiding Indigenous Science with Western Science
(Book 1). Victoria, BC: University of Victoria.
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Green School is committed too a
natural, holistic, student-centred
student-cen
n tred
learning environment
en
n vironment that
empowers
emp
m owers and
mp
a n d inspires
i n ssp
p i r e s students
s t u d e nts to
be creative, innovative and
change makers.
In February 2020, Green School New Zealand
opened its doors signifying a major milestone in
the Green School network’s mission to create a
global community of learners making the world
sustainable.

Green School’s NZ vision is ‘Thrive with
Purpose.’ The school embraces the ‘iRespect’
values,
integrity,
responsibility,
empathy,
sustainability, peace, equality, community and
trust.

Located in the stunningly beautiful township of
Ōakura, Taranaki, in the western North Island of
New Zealand, the Green School NZ is the second
of its kind in the world. Founders, New Zealand
couple, Michael and Rachel Perrett were inspired
by the magic of the learning approach after their
kids attended the original Green School in Ubud,
Bali, Indonesia.

"Together, we encourage our learners to think
creatively, activate, think critically, be aware,
collaborate, think in systems, communicate and solve
problems considering sustainability”

Conceived in 2006 and opened in 2008 by lifelong entrepreneurs, John and Cynthia Hardy the
original Green School Bali is a school with a
‘living’ curriculum that educates for sustainability
through community-integrated, entrepreneurial
learning in a natural environment.
The SSN spoke via Zoom with Green School NZ
CEO, Chris Edwards, while he was sitting in one
of the shared spaces of the school and happily
looking through a window while kids were
planting vegetables in one of the many gardens.
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Before the Green School NZ, Chris had been
working for sixteen years as a Head of School in
two very large and well-established schools. His
work took him to one of the UK’s largest
independent schools, 500-year-old Bromsgrove.
Later in Singapore, Chris was the Head of College
in the United World College of South East Asia –
known as the world’s largest international school.
During this time, Chris had started to plan for
passion projects back home in the UK. However,
it was a surprise to be contacted by the Green
School NZ founders who invited him to join in
the team and become the School’s CEO.
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The bespoke diploma will be available from next
year. “When we achieve our Diploma, we will ask our
students in their final year at school, to create a business
aligned with the Green School values”, adds Chris. The
starting points for the diploma were the United
Nations Sustainable Development Goals and the
Green School values, the iRespect values.

“We try to remove the human being from the centre
of the thinking and to constantly remind people
that we are actually just part of something larger,
whether you think this is purely on a biological,
geographical or even on a spiritual level."
Green School NZ follows the model of Green
School Bali which has been operating for 10 years.
It was set up specifically around the idea of
sustainability, which is at the heart of their mission
statement. Green School NZ retained wisdom
gained from Bali but contextualised the model for
New
Zealand;
establishing
a
school
with
sustainability and regeneration right at the centre of
their curriculum.
Focused on well-being for all, Green School NZ has
an ecocentric approach and a mission to create a
global community of learners and sustainability
leaders.
At the school they teach the 'usual' subjects offered
in regular schools, however, kids don’t have discrete
lessons in all those subjects.
“We do Maths, Science, English, and those discrete
subjects are folded into bigger concepts. When finishing at
Green School, our learners will attend university if they
choose to, but they will have their forming years filled
with rich experiences using the building blocks of the
United Nation’s Sustainable Development Goals”, says
Chris.

Parent involvement is considered essential. “We
welcome parents to participate in our projects, events and
beyond that, to share their skills with us. They have helped
us create the diploma we will be offering next year. It is
essential to consider their input; parents are a part of the
school, just like operational staff and teachers.”
Some of the projects delivered by the Green School
NZ are the tree planting days for learners and the
community, the wetland regeneration project, and
projects focused on the circular economy.
The Green School NZ is looking forward to the
future. They are excited about growing food in and
for their community, planting many more
thousands of native species on the campus and
developing a bespoke Green School Diploma. At
Green School, the goal is to inspire and nurture
innovators with a connection to nature, and a
genuine understanding of sustainability for the sake
of our world’s future.

Children are taught where their food comes from
and how to grow it. If the school needs a bridge, it
becomes a maths and arts project.
The idea is to find something a student is passionate
about or interested in, then build in the literacy and
numeracy elements through themes or projects.
“We are very open about the fact that we are co-creating
something new and we are willing to make changes when
things are not working the way we thought. We have
created a bespoke curriculum for Green School NZ”
shares Chris.
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For more information about Green School NZ go
to: https://greenschool.nz/
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Introducing

Kerrie Moore
Kerrie Moore is a Year 6 teacher at A.B. Paterson College. Having worked in
the College for eight years now, she truly feels at home. An animal lover, avid
camper and naturalist, Kerrie enjoys stargazing and connecting with nature
with her beautiful dog Lexi. Her love for nature inspired her to motivate
students to think about their environment, and the impact their actions have on
the planet.

Our teachers are often our first source of
inspiration and Kerrie Moore, from A.B.
Paterson College, is one of those teachers.
Kerrie believes in the students and their
abilities, she is a dedicated and inspiring Year 6
teacher determined to have a positive impact on
the students’ learning journey through teaching
them significant life lessons and helping them
imagine and create a better world.
In all of Kerrie’s memories, she has been
fascinated by nature and developed a caring
approach for animals and wildlife. “The constant
cry for help from Mother Nature has just gone on for
so much of my childhood - one of my favourite shows
being Captain Planet - and into my young adult and
adult life, that I just couldn’t ignore it
anymore” Kerrie recalls.
Wanting to make a positive difference in her
own life and around her, Kerrie analysed her
lifestyle choices and their environmental
impact. Participating in research projects and
exploring ways to live a more sustainable life
resulted in her transition to a vegetarian diet for
the last four years.
During her teaching years, Kerrie has found the
inspiration she needed in the students. “I’ll never
forget that I was sitting in an assembly a few years
ago, listening to a presentation by Year 5 students
talking about how they’ve been learning about animal
adaptations in the oceans for survival. These innocent
ten-year-olds were showing their creative ideas of a
futuristic ‘unidolphin.’"
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The 'unidolphin' - as they called it - is a creature
they imagined had evolved and adapted after
dolphins became extinct. It had a horn on its nose
to help remove the plastic in the ocean, acting like
a snorkel to get through the rubbish and would be
able to come to the surface and breathe. – “This
broke my heart,” says Kerrie. The story made such
an impact on her that she became determined to
work with the students and try to turn this
narrative around.

“The future is this next generation, and we
need to guide them in the right direction to try
and correct the mistakes that previous
generations have made.”
Kerrie is motivating the students to think about
their environmental impact and start a dialogue
around the concept of sustainability. She discusses
with them the significance of maintaining the
delicate balance of our ecosystems, whilst
reflecting on the importance of our lifestyle
choices and the impact human activities have on
the planet. Kerrie is also discovering that it’s not
just about saying how not to do something but
instead, proactively setting an example in
implementing positive lifestyle practices.
The sustainability journey has changed Kerrie to
set aside time to implement new strategies across
the College whilst teaching full time takes priority.
Building a team, other teachers have joined her by
participating in and planning new activities.
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There are also 10 cent recycle bins located
around the Junior School playground to reduce
landfill. “The students feel so inspired when they
calculate the return looking at the numbers and
understand the reduced amount going to landfill – this
makes their day!” says Kerrie. Once bins are filled,
students separate the rubbish and ensure items
are placed in the appropriate bin.
Later, the bins are collected by a Scout Recycling
Centre which pays 10 cents for every deposit of a
can, bottle or similar container. The money
raised will contribute to the establishment of a
community garden.

“Our College has looked at plans for delivering
sustainability learning throughout the year levels, and
has also supported our efforts to initiate projects. There
is so much in our curriculum already involving the
students in healthy eating, how to grow food and
sustainable practices” says Kerrie.
In her experience, Kerrie learned to introduce
ideas and changes slowly rather than trying to
implement many changes all at once. She is now
trying to be more strategic with a longer-term
plan. “I’ve also been asking the students in the
environmental club to step up. I want the programs I
deliver to be sustainable and run with the students
being passionate about them.”
One of her favourite projects includes inviting
Year 6 students to form the ‘A.B. Paterson
Planeteers’ in collaboration with the Years 7 to 10
student Environmental Club. For the past
eighteen months, the Planeteers have met a few
times each term during lunchtime. They discuss
school issues and activities and examine their “10
cent Tuesday” campaign. This project involves
students and their families collecting and placing
recyclable items in the separate recycling bins
located in the Marble Arch car park on a Tuesday
morning before school.

Other projects include the eliminating of
styrofoam cups from the teacher’s staff rooms;
using bamboo/wooden cutlery instead of plastic
at the Tuckerbox and the Year 6 students
collecting paper around the College classrooms
and administration to be recycled.
Kerrie is learning more about education for
sustainability. “I was lucky enough to participate in
the 2020 online Sustainability Symposium. It
motivated me to undertake further research and learn
more ways to teach sustainability, as we often teach
non-sustainable practices. Learning about the 17
Global Goals made me think about how these can be
implemented into the teaching programs and how
education of the students and staff can be enhanced.”
For Science Week 2020, the A.B. Paterson
Planeteers focused on the topic “Deep Blue –
Innovation for the future of the Oceans” and
integrated the United Nations’ Sustainable
Development Goal – 14 – ‘Life Below Water’
through their ideas on saving marine species.
Collaborating with Years Prep to 10, they are
spreading awareness about the use of plastics and
their impact on the marine environment, while
challenging their school community to pledge to
stop the use of plastic, supplementing with
biodegradable materials. ‘With rubbish, keep
taking one … until you see none’ – say the A.B.
Paterson Planeteers.
A.B. Paterson are a SSN Member School. This
free program is available to all schools. Find out
more
here:
https://www.ssn.org.au/memberschools
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Gideon
Daley
Gideon is a 20-year-old Law/Arts
student at the University of
Tasmania. In his free time, he works
and volunteers with community and
national organisations operating in
a number of areas, including
sustainability, animal justice, youth
empowerment and transgender
rights. Ultimately, his goal is to finish
his degree with tangible and useful
skills enabling him to improve
people’s lives and make the world a
better place to live in.

After spending his formative years in country
NSW, Gideon moved to Tasmania with his
family at the age of sixteen.
With a passion for activism, he first got involved
with Oaktree, Australia’s largest youth-run
international development organisation. This
was an introduction to the world of human
rights, poverty and sustainability. Later on, he
volunteered for the AYCC and ‘Make Your
Change’
while
working
on
initiating
sustainability and sustainable practices in other
organisations and workplaces.
Giving young people a voice and a drive to talk
about what they are passionate about is very
important for Gideon. Through experience he
has discovered the advocacy sphere, and has
increased his involvement with forward thinking
organisations and attended as many events as he
could.
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Gideon has a keen interest in politics and
personally motivated to make his voice heard on
peer-related issues.
For Gideon, sustainability
means “growing and nurturing practices that ensure the
flourishing of the environment and the wider community
and beyond."
Supported by his mum, Gideon found the initiative
for his community involvement and as a young
leader, he has facilitated multiple workshops about
sustainability and climate change. Striving to
empower
youth
through
his
work
with
communities in policy, political engagement and
sector advocacy areas is paramount.
He is committed to imagining, and then witnessing
a world were young people thrive and have the
opportunity to have a say in their future. “It is so
important for young people to feel like there is a space for
you, and that others like you are doing their best to make
it possible”, says Gideon.
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Gideon is currently studying Law at the
University of Tasmania, but confesses his
uncertainty about becoming a lawyer. “I am really
passionate about the environment and am focused on
sustainability. Sustainability is so much more than
being aware of your lifestyle choice, it is also about
human resources, reconciliation and accessibility
practices.” He adds, “when I moved to Tasmania, I
got more involved in politics. I assisted community
events where the government policies were discussed
and explored, I learned about refugees, marriage
equality and learned that multiple topics are
interlinked.”
On his path to becoming a youth leader,
challenges had to be tackled. He has learned that
any campaign around sustainability, especially
the ones organized by young people, are more
often than not, met with a barrage of criticism,
discredited and perceived as untrue. “I have faced
steam from a similar place. Not being taken seriously
because I am talking about sustainability and climate
change, and not being taken seriously because I am a
young person who is passionate in those areas.”
Facing non-constructive criticism is the most
disappointing element of his work. “It can be really
debilitating. The issue becomes harder to deal with
when you consider what it is like for activists who are
anything outside of white, male, cisgender, or well-off.
It has been observed that Indigenous activists have
been fighting for sustainability and land conservation
for decades, and still are not taken seriously or
appropriately centered in the movement. That is
extremely frustrating.”
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Gideon has proudly overcome the challenges
with determination and with the support of other
advocates, through sharing their experiences.
His favourite projects are related to involvement
in workplace and organisational sustainability.
His experience at UN Youth Tasmania where he
led a discussion and working group around
sustainability in the organisation, and together
the group developed a plan and a policy and
incorporated it into governing documents. “It was
really satisfying being able to codify these policies,
bringing them into existence now and for the future,
leading to a more sustainable organization,” he
proudly says.
Gideon’s
future
plans
include:
greater
involvement in organisations like the SSN,
enhancing his his knowledge and applying it
daily; continuing to work with businesses,
community groups, and organisations to improve
and develop sustainability practices; and
supporting grass-roots and community activism
efforts.
With young leaders like Gideon, guiding and
encouraging other young people, our future is in
safe hands!
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Introducing

Julia Schafer
Julia is passionate about
sustainable living, believes that the
future of food production is Urban
Gardening and is a self-confessed
Power Tool Princess. Her son,
Lawson, is a graduate from Silkwood
School in the Gold Coast Hinterland.
After a move to acreage ten years ago
with her family and inspired by them,
she commenced a blog
titled Lighter Footprints. Julia has
continued her connection with the
school acting as a mentor to a
similarly minded student and eco
warrior in Year 12.

Time living with her family on acreage is
something Julia holds very close to her heart.
When they bought their farm, Julia, her husband
and son, had decided to be as self-sufficient as
possible while researching and learning together
in a practical way about sustainability. On their
property, the family already had solar hot water,
septic system for waste and a chook pen – with
chickens donated by a kindergarten whose
hatching program had been a success. The
family also saved enough to buy a water tank,
installed 20 solar panels and planted veggie
gardens to have access to their own fresh
produce.
Julia’s son Lawson, now in University, was then
attending Silkwood School and becoming more
involved in environmental activities with a focus
on sustainability. He and a group of peers spent
their holidays volunteering for Wild Mob as
Youth Ambassadors and attending school
organised camps which always had an
environmental bent.
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Julia was invited to become a volunteer parent in
the Year 12 mentoring program by one of her
son’s teachers – an offer which she took and
continues with today.
“I truly enjoy being a mentor. I do my best to talk about
my experiences and provide guidance to my mentee
about how to expand their reach as they strive to
educate fellow students and peers in sustainable living,
and they help me learn about navigating social media
platforms and other technologies. We both learn from
each other, it’s really a win-win situation.”
Prior to the onset of Covid-19, Julia was planning
a project with her mentee - Joshua, to collect and
recycle;
dental
floss
containers,
plastic
toothbrushes and empty tooth-paste tubes, but
this is on hold for now.
During 2015 and 2016 Julia was employed at
Silkwood as an Advisor in the Big Picture
Education Program and worked closely with
Kalindi Brennan who was Lawson’s teacher at the
time.
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During this time Julia's involvement in Silkwood
increased.
For Julia, sustainability was already a big part of
her life - “I understand sustainability to mean living
in a way that nature’s resources can be utilised so they
are not depleted, but rather preserves a balance,” says
Julia.
“Sustainability is like a crop that once planted can only
be harvested to the extent that the crop exists. On the
planet, we are over-using our resources to a point
where they can’t replenish at the same rate.
Sustainability is maintaining a balance between the
‘planting and the harvesting’, the replenishment and
utilisation of resources.”
As she researched Julia realised that she was also
part of the problem. “My good intentions still saw
me forget my reusable tote bags more often than not,
and I was still buying my coffee in single-use coffee
cups.”
Giving more thought to her lifestyle choices, she
started thinking more about sustainability and
the impact that these choices had in her role as a
Mum. Complacency had set in, as it does for a lot
of people, and she had forgotten what mattered.
“I felt like I needed a reminder. Women nowadays, we
are so busy working, taking care of family, doing pickups, and preparing lunches. It is so easy to forget we
have other options and can choose consciously about
small things, that cumulatively have a big impact on
our world,” she says.
Julia then developed a plan, a ‘twenty-one-day
eco-challenge’ to educate other Mums to make
small changes, leaving a 'Lighter Footprint' on
the planet. In her plan, she tried to be aware of
tackling small challenges one at a time.
When shopping, she tries her best to be a more
conscious consumer. This involves enquiring
about things like: the product’s end of useful life;
is it a real need or could I do without it; can it be
sourced second-hand; is the item compostable?
Her experiences sparked an interest to perhaps
write a book. The idea came one morning while
she was working in her veggie garden...

“I realised how much I enjoyed cultivating food and
working on the land, the fact that my manicure was
lost in the process only made me feel better about it –
this funny paradox engaged deeper thought.” It was
an idea that Julia wanted to play with, so she
started writing about her experiences with
sustainability projects.
Having enough content, Julia started a blog
instead titled ‘Farewell my Manicure’– sharing
ideas around urban gardening, DIY green
projects and educating people in sustainable
living. The blog did so well she then renamed
it “Lighter Footprints.” About it, Julia says “I do
it for fun, for love, for the joy of educating, I don’t get
any money from it. I love being able to do workshops
that range in number from six to thirty people. I start
my presentations by telling people my ‘disclaimer’,
that I’m not there yet, it’s a process, and you have to
find what works for your family in the quest to live
waste-free."
In the future, Julia envisages her family aiming
to live off-grid, filming and blogging their
progress. Ideally, they would like to build a
container home on a few acres and grow not
only sufficient food for their family and some
crops to sell or trade for other goods.
“I hope to have a space to hold workshops on-site,
enabling people to learn in a ‘hands-on’ manner how
to achieve self-sufficiency, grow their own food, and
how to make their own cleaning products and
cosmetics. It will be interesting to see what the new
year brings.”
If you would like to find more about Julia, make sure you check her
blog at https://farewellmymanicure.wordpress.com/
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